Semarang State University as one of the universities in Indonesia has quickly responded to the era of disruption by implementing Blended Learning, one of them in the Production Écrite Élémentaire course. However, the learning content in these activities has not been fully prepared. This research aims to describe the needs of students in Frenchlanguage writing at the level of elementary based on blended learning in the era of disruption. This study produced data on the needs of students in French writing which included: writing themes, types of activity support, ways of delivering material, online interaction media, and learning strategies. This data can be used to develop a French language learning model at the level of elementary based on blended learning.
Introduction
Semarang State University as one of the universities in Indonesia has quickly responded to the era of disruption by implementing Blended Learning, one of them in the Production Écrite Élémentaire course. However, the learning content in these activities has not been fully prepared. For this reason, a study of the needs of students in these courses is needed to equip students to compete in the job market.
Research on needs analysis has been carried out by many previous researchers, including the analysis of the needs of teaching materials [1] , [2] . In other studies, Lestari [3] , Nurhidayah [4] , and Dja'far [5] examined needs analysis in teaching and learning, while Thaib [6] and Priwantoro [7] examined the analysis of development needs, and finally, Rahmi [8] , Setiyaningrum [9] , and Kurniawan [10] examined the analysis of student needs.
These studies focus on needs analysis, but differ from what will be done by researchers. The needs analysis that has been carried out is about the needs analysis of teaching materials, needs analysis on teaching and learning, and needs analysis of the other learning support development. The analysis of student needs that have been carried out is not related to French, while what will be done is the student's need for French-language skills at the elementary level.
Regarding the French language, Mutiarsih [11] , Yuliarti [12] , and Hasanah [13] have conducted research that highlights French language learning, but none has been related to analyzing the needs of students in writing in French.
In terms of applying blended learning, several studies have also been conducted [14] , [15] but the blended learning was not applied to learning French writing.
Brown [16] defines needs analysis as an activity of identifying the language elements needed by students when they are required to understand and use the target language. In this case the student needs include material, how to deliver material, online interaction media, and learning strategies.
In learning French, the French Language Education program, Semarang State University refers to Le Cadre Européen Commun de Référence pour les Langues (CECRL ). With this reference, Conseil de l 'Europe [17] states that globally the level of language learning is divided into three, namely: the basic level (niveau de base / élémentaire), intermediate level (niveau intermédiaire), and advanced level (niveau avancé). The elementary level consists of two, namely: A1 and A2.
Vigner [18] explains in detail the activities in writing that must be mastered by language learners at levels A1 and A2 as follows. Furthermore, Tagliante [19] describes the types of activity support that can be used in writing skills levels A1 and A2 as follows. 
Lettres personnelles Courriers administratifs Messages pris lors d'une conversation, en présentiel ou au telephone
These materials must be in accordance with the needs of students in this all-digital disruption era. One of the digital-based learning models that can be applied is blended learning, namely combination learning between face-to-face, computer-based learning (offline), and internet-based learning (online) ( [20] , [21] ). In addition, in studying the material, it is also necessary to pay attention to the learning strategies that can be used by students, one of which was put forward by Oxford and translated by Syaefudin [22] which includes: remembering strategies, cognitive strategies, supporting strategies, meta-cognitive strategies, affective strategies and socio-affective strategies.
This research aims to describe the needs of students in French-language writing at the level of elementary based on blended learning in the era of disruption. This data can be used to develop a French language learning model at the level of elementary based on blended learning.
Method
This research is an explorative descriptive study with students of the French Language Education Program, Semarang State University in the year 2018 with a total of 43. Data collection in this study was conducted using a questionnaire method to obtain data on the needs of students in French-language writing at the level of elementary based on blended learning. Data retrieval was carried out on July 11, 2019. The collected data were analyzed using percentage descriptive analysis.
Results and Discussion
Generally, the needs of students in French-language writing at the level of elementary in this study include four things, namely material, how to deliver material, online interaction media, and learning strategies. The material in French language writing at the level of elementary refers to Le Cadre Europen Commun de Référence pour les Langues (CECRL). With this reference, the level of elementary consists of two, namely levels A1 and A2. The results of the needs analysis in terms of material level A1 are shown in table 3. In table 3 , it can be seen that in writing 'I can write a simple postcard', the theme / activity most needed by students is holiday, followed by anniversary and your studies. The types of support activities needed by students are short personal letter, emails, various cards, informal messages, diaries, and time tables. In the activity of 'I can carry personal details in a questionnaire, register', students need activities complete the passport making form, complete the entry form for a course, complete the form to stay at the hotel, and complete the registration form as a member of the library. In this activity, the type of support needed by students is Forms to complete and Cards to complete. The results of the needs analysis in terms of material level A2 are shown in table 4. Based on table 4 , it can be seen that in 'I can write simple and short notes and messages' activities, students need themes about a personal experience, a past activity, and an event, while the types of support needed are messages taken during a face-to-face conversation and messages taken during a conversation by the phone. The types of activities needed by students in the activity of 'I can write a very simple personal letter' are take a short and simple message, express thanks, and express excuses. Personal letters and administrative mail are the kind of support students need in writing French in this activity.
The collected data regarding the needs of students on how to deliver material in Frenchlanguage writing at the level of elementary based on blended learning is presented in table 5. Referring to table 5, it can be seen that the most needed option for students is Online 30%, Offline 30%, and Face to Face 40%. From this data it can be seen that by using blended learning, which combines online, offline and face-to-face teaching, students still need the most face-toface teaching. This is reinforced by the choice of 5 (five) respondents in the other option. They want face-to-face teaching as much as 90% (1 respondent), 70% (1 respondent), 60% (1 respondent), and 50% (2 respondents).
The description of the online interaction media needed by students in French-language writing at the level of elementary based on blended learning is presented in table 6. In table 6 , it can be seen that the online interaction media that is most needed by students in French-speaking level of elementary based on blended learning is E-mail and WhatsApp. This can be understood because the two media are very close to student life.
In addition to learning material, how to deliver material, and online interaction media, it is also important to know the needs of students about learning strategies. Data on this matter can be seen in table 7.
The data in table 5 shows that students need both direct and indirect strategies with varying percentages. This implies that in teaching French-language writing at the level of elementary, the lecturer should use variations in the learning strategies used. Therefore the learning strategies needed by students can be realized.
In detail, the needs of student learning strategies are as follows. First, in the remembering strategy, students need more options to group words by type and use images. Second, in cognitive strategies, students need more options of trying to write using sentence patterns that have been learned and trying to translate according to context, not words. Third, in supporting strategies, students need more options. Using general knowledge to guess unknown French meanings and using Indonesian when not knowing a word or phrase in French. This finding is in accordance with the results of a study conducted by Giroux [23] that in order to overcome the limitations of knowledge in the target language, learners sometimes use mother tongue.
Fourth, in the metacognitive strategy, students need more options to develop vocabulary that may be needed and pay attention to mistakes made when writing and use it to correct errors. Fifth, in the affective strategy, students need more options. Encourage themselves to write French and give positive statements to themselves. Sixth, in the socio-affective strategy, students need more options of practicing writing to friends and asking fellow French learners to correct the writing. This is consistent with Wang's [24] findings that students need to work together with their friends or other people because cooperative learning enables learners to improve the quality of their writing. 
